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Abstract


This essay introduces the reader to a growing concern in today's information environment: that of the at-risk adolescent girl. It begins by examining situations and environments that place girls at risk. It follows with a look at four successful programs that have guided the at-risk adolescent girl to become a more empowered person thereby emerging from the at-risk category. This essay emphasizes the need for collaboration between the public and school libraries to create and implement meaningful programming for the at-risk adolescent girl.  

Few would disagree that in today’s information society, making the transition from adolescence to adulthood is much more challenging than it ever used to be. The life issues today’s teens face are far more evident than those of earlier generations. Some of these life issues include the higher risk of early pregnancy; increasing drug and alcohol abuse; escalating domestic violence; child abuse; parental divorce; the ever-present ill effects of racism, sexism, poverty; the frighteningly high incidence of eating disorders among young girls; the extra difficulty faced by bilingual teens and teens with disabilities; and the higher suicide rate of teens who are sexual minorities. 

This paper will focus on at-risk adolescent girls. Girls are defined as “at-risk” according to a definition proposed by Slavin, Karweit, and Madden, in an article written by Schweiker-Marra and Pula as those who are “[i]n danger of failing to complete their education with the skills necessary to survive in a modern technological society” (Schweiker-Marra & Pula, 2005, p. 34). 

It is clear to many who work in the field of education that to reach this ever-expanding population of at-risk teens, today’s educators are required to develop new and more effective approaches and also to weave a tighter net of support and collaboration among education advocates. Those working in schools and public libraries, most especially, find themselves facing this rather daunting charge. Specifically, what can school and public librarians do to address the challenges and issues facing at-risk adolescent girls?

Facts and Findings

First of all, exactly what is the situation today’s young women are facing? There are numerous facets to this question. To begin with, it is no secret that family violence and divorce in American society are on the rise. According to the U.S. Census Bureau, the divorce rate in this country was at 50% in 2002 (Divorce Rates, 2002, Section 3: Projection/Prediction).

In families troubled by domestic violence, too often children suffer similar abuse. According to F.B.I. crime reports, “in 1996 among all female murder victims in the U.S., 30% were slain by their husbands or boyfriends” (Uniform Crime Reports of the U.S. 1996, citied from Families in Crisis, 2001). “Studies show that child abuse occurs in 30-60% of family violence cases that involve families with children" (Edleson, 1999 citied from Families in Crisis, 2001). These statistics are even grimmer when considering the socioeconomic level of the family. For example, “[t]he majority of welfare recipients have experienced domestic abuse in their adult lives and a high percentage are currently abused” (The Taylor Institute, 1997, citied from Families in Crisis, 2001).

Prostitution and child exploitation by adults is also on the rise. In the Bay Area alone, “[t]ens of thousands of children as young as nine are raped, beaten, and drugged every year, according to San Francisco District Attorney Kamala Harris” (Aguliar, 2005, Introduction) . 

Date rape is also on the rise. Estimates of violence in dating relationships among young women vary from 22% to 32%, according to the National Youth Violence Prevention Resource Center (National Youth Violence Prevention Resource, Dating Violence: ¶ 3-4). Sexual assault is very damaging to young women. Mary Pipher, Ph.D. writes in her groundbreaking book Reviving Ophelia: Saving the Selves of Adolescent Girls, that young women who are survivors of rape “become post-traumatic stress victims…forty-one percent of rape victims expect to be raped again; 30 percent contemplate suicide; 31 percent go into therapy; 22 percent take self-defense courses; and 82 percent say that they are permanently changed” (Pipher, 1995, p. 230).

If a girl manages to evade divorce, domestic violence, child abuse, and rape, too soon she faces peer pressure to become sexually active even before she has graduated from middle school. Such a choice in itself has multiple risks associated with it. Harold Leitenberg, Ph.D., a professor of psychology at the University of Vermont, explains “…the earlier a girl [is] when she first [has] intercourse, the greater her risk of suicide attempts, alcohol use, drug abuse, truancy, and pregnancy” (Calabia, 2001, ¶ 3).

Teenagers becoming parents is another disturbing development of the modern era. “More than 500,000 teenagers in the U.S. have babies every year” (Lowenthal and Lowenthal, 1997, p. 29). How does this phenomenon affect girls in terms of their educational development? Barbara and Richard Lowenthal explain it succinctly, stating that “[b]y becoming parents, teenagers disrupt the expected sequence of first, finishing school; second, finding employment; next, marrying; and last, having children” (Lowenthal and Lowenthal, 1997, ¶ 2). Too much pressure on teens at this age can cause them to start abusing their own children, and thus the cycle of family violence continues. 

Succumbing to various life stresses; buckling under peer pressure. These are two of a wide variety of reasons teenage girls begin to abuse drugs and alcohol.  Whatever her reasons, the consequences can be serious. According to the American Academy of Child and Adolescent Psychiatry, teens' experimenting with drugs and alcohol is very common. For some it can be a passing interest, but for others it can become an addiction later. It is also a behavioral choice that throws girls into other types of at-risk categories, as explained here: 

Drug and alcohol use is associated with a variety of negative consequences, including increased risk of serious drug use later in life, school failure, and poor judgment. It puts teens at risk for accidents, violence, unplanned and unsafe sex, and suicide. (American Academy of Child and Adolescent Psychiatry, 2004, ¶ 4) 

Another development we are seeing among teenage girls especially is the increasingly high incidence of eating disorders. For example, the conditions such as anorexia and bulimia can occur in childhood and become long-term problems triggered by depression and anxiety. However, “[t]here really is no single cause for an eating disorder. Most girls who develop anorexia do so between the ages of 11 and 14 although it can start as early as age 7…” (Homeier, 2004, ¶ 10).  Regardless of the cause, anorexia alone affects nearly 10 million women, most of whom first show signs as teenagers and young adults. The average age of onset is getting younger and younger for girls (Focus Adolescent Service, 2000). According to Pipher, “[s]tudies report that on any given day in America, half of our teenage girls are dieting and one in five young women has an eating disorder” (Pipher, 1995, p. 185). 

Then there is the general effect of society’s racism, sexism, homophobia and ongoing discrimination toward Americans with disabilities.  Sadly, “hate crimes” are becoming a more frequent reality in communities across the nation.   These crimes are violent offenses directed toward an individual or a group based specifically on the victim or target’s race, gender, religion, disability, or sexual orientation (perceived or real). According to the Southern Poverty Law Center, a national non-profit organization that keeps statistics on hate crimes, there were over 500 hate groups organized and operating in the U.S. in 1998 (Siasoco, 1999, ¶ 2).

If violence due to external factors is not causing enough harm to teenage girls, the increase in the rate of teen suicide certainly is. Generally speaking, “[s]uicide is the 9th leading cause of death in the United States, claiming about 29,000 lives each year and suicide is the 3rd leading cause of death in younger people age 15-24, with about 12 people in this age group dying each day from suicide” (Preventing Youth Suicide, 2003,  ¶ 1-2). For teenagers who happen to be lesbian, gay, bisexual or transgender (LGBT), state and national studies have reported even higher suicide rates, although studies vary because it is difficult to know the sexual orientation of every suicide victim (Preventing Youth Suicide, 2003,  ¶ 9).

Sandra Hughes-Hassell and Alissa Hinckley acknowledge that “[t]he main task of adolescence—identity formation—requires a relatively safe and supportive framework within which the adolescent can come to know her true self” (Hassell and Hinckley, 2001,  ¶ 2). However, instead of support, many LGBT youth face overwhelming feelings of aloneness. “The isolation LGBT youth experience places them at high risk for a variety of problems including violence, verbal abuse, homelessness, substance abuse, high drop-out rates, and suicide” (Hassell and Hinckley, 2001,  ¶ 4). 

It’s clear given the backdrop of violence described above that teens in general, and adolescent girls in particular, are at risk for a wide variety of reasons. Surviving in today’s modern society can be overwhelming and frightening for anyone, especially for those girls who are growing up with a history of multiple risk factors. 
The seemingly chaotic web of risks today’s girls must navigate can be insurmountable. Couple that with the current plight of public schools today and the picture does not get any better. Are the public schools any kind of refuge for girls? Furthermore, are they creating an effective learning environment for these girls? Many public schools today, especially in the inner cities, are struggling to maintain enough teachers and a stable, high quality learning environment. In fact, in the U.S., approximately 12 million children are languishing in low-performing public schools nationwide, according to a recent report in The Washington Times. The majority of these schools serve minority and economically disadvantaged kids. Under the No Child Left Behind Act (NCLB), enacted by Congress at the urging of President Bush, parents can request to transfer their children to better performing schools. However, too often not enough transfers are available and kids end up floundering in less than adequate schools (Archibald, 2004, ¶ 1).  Conversely, one might argue that transfers as permitted by NCLB are the wrong solution, perpetuating the current inadequacy of schools—further proof that teens’ needs are not being met and that immediate intervention must occur. 
Clearly, girls facing these alarming combinations of challenges are finding it hard to survive, let alone thrive. Summing it all up, as Pipher emphasizes, “[A]merica today is a girl-destroying place. Everywhere girls are encouraged to sacrifice their true selves…when they do they become extraordinarily vulnerable to a culture that is all too happy to use them for its purposes” (Pipher, 1996, p. 44). Given this backdrop, when it comes to securing a solid education for themselves, many girls have an enormously difficult time committing themselves to this task and transitioning successfully to adulthood.

Research Findings

Where do school and public libraries fit in this maze of obstacles to learning that many of our girls now face? How have libraries historically been helpful and effective or not so helpful or effective? First of all, public library service to teens in general is only about a hundred years old. The Carnegie libraries, built in the early 1900s, were the first library structures to create spaces especially for young adults. Unfortunately, there is little or no documentation for decades of children’s and young adult library services (Walter, 2003, ¶ 5). In particular, the development of service to young adults since the 1940s has not been well-researched. Simply put, it’s lacking. “There are, therefore, many gaps in what we know about library services to people in their first two decades of life” (Walter, 2003, ¶ 3). 
Fortunately, there is some recently acquired data about young people’s library usage.  In 1995, for example, a survey done by the National Center for Educational Statistics found that “[l]ibrarians estimated that 35% of their users were children under eleven years of age, while 23% were twelve-to-eighteen year olds” (U.S. Department of Education, 1995 as cited in Walter,  2003,   ¶ 13). However, exactly how and in what manner these young library patrons are using the libraries is still not clear enough. 

One marketing study done in the late 1990s launched by the Wallace-Reader’s Digest Fund, asked teens what they think about the library. Teens in ten different communities around the U.S. said they could suggest ways to reform libraries to make them better places for teens to use. They responded to the survey by saying:

· Libraries are not cool

· The staff is not helpful or friendly

· The hours of operation are not convenient

· There isn’t enough welcoming space specifically for teens

· There isn’t enough access to higher-end technology

· There isn’t enough homework help

· There are too many restrictive rules and fees

· The books and magazines available are not good enough (Loertscher and Woolls, 2002, ¶ 10) 

Based on these findings, the participating libraries were able to develop new services and programs to meet some of these stated needs. Another study done in the late 1990s examined the web-searching behavior of older high school students. It found that teens “[p]referred the Internet to their school library as a source of information for their homework; they liked its immediacy, convenience, and interactivity” (Fidel, et al., 1999 as cited in Walter, 2003,  ¶ 32). The results of this study also showed 

[t]he need for increased and enhanced training in information literacy skills for all ages. While this is ordinarily considered the responsibility of school librarians working with classroom teachers, the evidence suggests that a more comprehensive approach is needed. Public libraries, particularly those offering after-school homework assistance programs, need to consider augmenting the training that young students get in school. (Walter, 2003, para. 35)


Despite the scarcity of research on the subject, it is becoming clearer to those of us working in the education field that collaboration between school libraries and public libraries has to be more ongoing and more tightly woven. Only in this way, can we create educational services and programs that truly supplement and reinforce one another. One small example of this is the fact that even given the powerful tool of today’s Internet, teens still need the one-on-one help of public librarians and school media specialists in order to evaluate the vast amount of information they now have at their fingertips. In her article Electronic Reference Service: A Teen’s Eye View, author Lesley S. Farmer supports this point, explaining that online technology permits teens “[t]o access top-quality information worldwide. However, they need to evaluate these sources carefully to make sure they are accurate and appropriate…” (Farmer, 2003,  ¶ 3).  Further, she emphasizes that “[t]eens may not have the skills to analyze and evaluate such sources independently,” (Farmer, 2003,  ¶ 3) which is precisely why the information professional plays such a crucial role. These young people need support and guidance in school and again in their public libraries if they are to sufficiently master the higher level reference and technology skills now a routine part of completing their education. They need this personal assistance in order to become survivors in today’s information society, and as noted in our original definition, to avoid becoming “at-risk” by failing or dropping out before they finish.

If public library and school library services to the nation’s teens are in obvious need of supplementation, they are even more lacking when it comes to meeting the needs of today’s teenage girls, especially those in the at-risk categories previously mentioned. As elaborated earlier, complex and numerous barriers exist that make it very hard for young women today to navigate successfully through their educational journey. Girls require even more affirmative action from public librarians and school media specialists in order to push through their particular challenges as young females. But how can their needs be met? Just as there is a scarcity of research on library services to youth, there is also a scarcity of organized support specifically for at-risk adolescent girls, or any girls for that matter.  

Successful Programming

A few excellent models do exist from which librarians can learn and use. One such role model is Girls, Inc., a longstanding nationally focused non-profit youth organization dedicated to empowering young women. As they express in their Girls’ Bill of Rights, which reads like a breath of fresh air,  “[g]irls have the right to have confidence in themselves and to be safe in the world, and girls also have the right to prepare for interesting work and economic independence” (Girls' Bill of Rights, 2005).

As noted by Judy Miller, director of the Girls, Inc. chapter in San Leandro, California, 

[o]ur philosophy and programming are called compensatory and intentional. By compensatory we mean we are compensating girls for barriers that are out in society that get in the way of girls achieving. It’s not that the girls have limitations, but that there are societal barriers for them. So it is very intentional how we deliver programs as well as the programs we do offer. (personal communication with Judy Miller on March 7, 2005) 

Girls, Inc. actually goes into the schools with their programs, including an educational program on health and sexuality. These programs are “girl-driven,” as the director explains. 

We have a peer education model and we have girls who are trained as peer educators. They then go into their schools and do one-on-one contact with other young people. So they are actually delivering the service. In their second year, they move onto being mentors. They continue with peer education in the areas of health and sexuality. They also work to mentor the first year peer educators. Then in their third year they are actually getting paid employment here as well. (personal communication with Judy Miller on March 7, 2005)  

This is how girls are empowered in this model program: they learn strategies to overcome societal barriers while positively influencing their peers at the same time. Moreover, it is very encouraging and exciting that there is a strong academic thread to the programs implemented by Girls, Inc., and often their girls end up being the first in their families to go on to college. As Judy Miller emphasizes, the strategy is that the girls are exposed to various positive choices and opportunities and they are encouraged to push beyond any existing limitations. 

Another resource which is an affirmative action model for girls is a program created by Michele Leigh Haiken, Ph.D. candidate at Teachers College at Columbia University, whose work in New York City is both inspiring and groundbreaking. Haiken has constructed a framework for a Girls Only group which can meet either in a school library or a public library, or somewhere else if need be. The group meets for twelve weeks at a time. Haiken encourages the girls to do creative writing, journaling, and art making, which serves to bond them as a group and create a safe space in which they can express themselves. She explains that the goals for her Girls Only group are as follows:

· To raise their consciousness and socialize in a safe environment

· To gain self-knowledge and self-esteem through the creative arts

· To enhance communication among the girls through creative work

· To empower these girls to realize the power they do possess over the direction of their own lives (Haiken, 2002,  ¶ 15)

In her work with teenage girls, Haiken emphasizes the importance of finding ways to help these young women sustain their interest in and enthusiasm for learning throughout their adolescence. She explains 

[h]ow vital it is to support the adolescent girls in our lives. As teachers, librarians, educators, mothers, sisters, and friends, we can advocate for girls through groups and mentoring relationships…It is hazardous not to offer girls positive role models. Girls need to have access to and knowledge of the diversity and complexity of women in the world. Girls need the tools and knowledge to make healthy decisions, to dream big, and to develop the skills they need to follow their dreams. (Haiken, 2002,  ¶ 33)

Educators Schweiker-Marra and Pula underline the urgent need for finding ongoing ways to motivate at-risk teens throughout their learning experience. At-risk students, they explain, need immediate rewards and recognition, which should be built into any program designed for these students. One shouldn’t wait till the end of the semester to reward a student’s progress. In one, study reported on by Schweiker-Marra and Pula, specific methods used to work with low-performing at-risk teens are discussed. A lead teacher in this particular program expressed the belief that it was “[s]tudent attitudes toward learning that were impaired, not their capacity to learn” (Schweiker-Marra & Pula, 2005,  ¶ 34).

A teacher in the same program “[b]elieved that attitudes improved as students became more confident of their academic ability and felt an increase in self-esteem.” As this teacher explained, “[b]y the end of the year these at-risk students began to act as a team both inside and outside of my classroom. They supported each other academically and showed attitudes similar to the gifted children who were in pull-out programs…” (Schweiker-Marra & Pula, 2005,  ¶ 33).

Another model program which was undertaken by Alameda County is the Youth at Risk Project begun in the early 1990s. It offers another example of how to reach an at-risk population of students. In this project, teens were involved from the beginning in the planning and implementing. The Youth at Risk Project was a 

[s]eries of interactive, informational youth forums. In a focus group setting, teens were asked about their needs and interests, and forum issues were selected accordingly. Priority topics were jobs and careers, multicultural issues, health, and sexuality. Library staff planned the programs with the aid of a young adult consultant group of 12 teens and a youth-at-risk planning team of eight community members. (Library Programs Target At-Risk Populations, 1994-1995,  ¶ 7) 

The Role of Public and School Libraries

With these four idealistic role models in mind, we return to our original question: how can school and public libraries coordinate their resources to empower today’s young women who are at-risk?

The best way to do this is to create library and school programming that is modeled after what some of the aforementioned pioneers in the field have already done: Girls, Inc., Michele Haiken, Schweiker-Marra and Pula, and the Youth at Risk Project organizers.  Yet we must gear these programs for teenage girls who might otherwise fall through the cracks educationally, and involve these girls right from the onset of the program. Such programs can be based in either the public library or the school library, or some combination of the two.  Perhaps originating in the school library, and using the public library as a back up, or a place to reinforce efforts that were begun in school. Rework this…
In an informal survey, conducted at two different Bay Area high schools, the authors discovered that teens actually visit their public libraries on a monthly basis slightly more often than they do their school libraries. For example,  when 63 participants were asked the question “How often do you go to the library?” a full 32% said they went every month to their public library, while 29% said they went every month to their school library. Higher monthly visits to the public library may be an indication of teachers scheduling visits for their students to do library based research assignments. However, the survey also found that when asked about weekly attendance, 24% of the students said they went every week to their school library, while only 14% said they went every week to their public library. While these survey results are somewhat contradictory and only anecdotal, they do point out that trips to the school library and the public library for these particular teens are an important part of their weekly and monthly routines. Therefore, either site could be an appropriate setting for a program focused on at-risk teenage girls (See Appendix A: Survey). The significant word here is collaboration. The school librarian and the public librarian must collaborate effectively if they are to create a functional program and draw in and retain as many teenage girls as possible.

As a first step in designing such programs, a solid framework of collaboration between the school librarian and the public librarian must be built. This is a management challenge of no small degree, since various personnel from differing backgrounds and levels of authority will undoubtedly be involved in the project, from its inception through its enaction.  In this regard, Alire has some helpful and practical insights based on her “common-sense theory of organizational management.” Her principles are appropriate and imminently suitable when it comes to collaborating resources between the school library and the public library. She states that program administrators should:

· Understand that everyone has a role in making the organization [or program] function effectively.

· Realize that the more staff you get to participate in the operations of the organization [or program], the more buy-in you get.

· Recognize that effective communication within your organization is critical – the more communication, the less rumor-mongering.

· Start your relationships with trust. Only when that trust is broken will you possibly have to alter the relationship. [This seems especially necessary when working with at-risk teenage girls, who may need a lot of emotional support and adult guidance as they take on the risk of trying something new and challenging for them educationally. Plus, we will need to seek their trust and buy-in, if the project is going to work.]
· Understand that it takes teamwork to make an organization [or program] work.

· Make decisions based on what makes sense for the organization, and not based on what will make some people happy.

· Realize that as a leader, you must accept that the organization or unit is not about you but about your effectiveness working with others.

· Organizations [and programs] should be dynamic; change is not bad. However, how you affect that change can either improve or worsen the program or organization. (Alire, 2004,  ¶ 7)

For those administrators who are watching over and guiding the successful implementation of a program for at-risk teenage girls, a myriad of other skills will be called upon. Professional librarians as the program leaders will have an ongoing effect on staff morale and patron service, when it comes to carrying out and sustaining the program.  In discussing what makes a good manager or leader, Auld lists a number of effective skills for successful managers. Some of these include:

· Finding common ground on which to work with specialists in other subject areas and from other institutions

· Building a team in terms of being both a participant and a team leader

· Overcoming the clash of cultures that may arise between professional librarians and other managers, such as those in marketing or facilities management

· Manipulating data for effective report writing

· Managing and leveraging budgets and funds; first finding the funds!

· Delivering coherent short talks or speeches

· Listening to the staff and the community or population you are targeting

· Utilizing staff and participants’ strengths in different areas

· Setting out clear goals for everyone involved

· Keeping staff informed and focused

· Actively managing daily, not just when problems arise

· Motivating everyone and avoiding stagnation

· Marketing your program to the target group it is designed to reach

· Monitoring and sustaining the focus over time (Auld, 2004,  ¶ 47)

In undertaking a collaborative program of this sort, the question of how to market the program, i.e., how to reach one’s target population, immediately arises. How do you sell your program? Specifically, how would school and public librarians reach one of the least reachable subsets of teens – at-risk adolescent girls? As discussed by Evans, Layzell Ward, and Rugaas, “why is a non-customer a non-customer” (Evans, Layzell Ward, and Rugaas, 2000, p. 93)? This question applies to school and public libraries as well as it would apply to any commercial organization. Getting the word out to the targeted teens, or the end-customer as they phrase it, is one of the biggest challenges to be faced, especially in a program run jointly by the school librarian and the public librarian where 100% crossover of populations served does not necessarily happen. Evans, Layzell Ward, and Rugaas recommend multiple marketing strategies. For example, they suggest using several marketing tools, such as flyers, advertisements, newsletters, library websites, receptions, and open houses to promote a new program (Evans et al., 2000, p. 93). In the case of teenagers, from personal experience we can say that the promise of refreshments at any library promotional event, that is, free pizza and soda is also usually a big draw!

All of these approaches are worthwhile for getting the word out. However, in a report on project management communication, Gillard and Johansen emphasize the importance of choosing the best modes of communication in managing any project. They offer a word of warning that the methods of communication or the channels one uses to get the word out will significantly affect how the message is received.  “Especially in today’s electronic world, the decision of appropriate media to use for transmission of the message whether verbal or nonverbal – telephone, video conference, e-mail, face-to-face conversation or gestures, a table, a graph – is of paramount importance” (Gillard & Johansen, 2003, p. 28). Certainly, different promotional choices will have different effects, and will reach different subsets of girls. A flyer might reach one girl and an e-mail announcement might reach another. But let us never underestimate the power of one-on-one connection with our individual adolescent girls. In the same light, let us never underestimate the power of the “grapevine,” especially for this age group.  The old adage “telephone, television tell a teenager,” applies here. If teens feel we have developed a program that is worthy of praise and promotion, news of it will catch on. The “build it and they will come” philosophy holds true in working with teenage girls, especially those girls who are not getting the positive support and attention they direly need at home. If the program is solid, it will win the trust of the girls it’s intended to reach. Also, as the program becomes more dynamic, meaningful, and important over time, it will build its own momentum and the promotion will happen via word of mouth. The satisfaction of the initial participants will invariably spread as they tell their friends, and more students show up interested in participating. (Increasing numbers of participants will then become another management issue!) Not only is word of mouth important in the community, but the involvement of school contacts such as teachers, librarians and nurses can help spread the word. Making sure school contacts know about the program can be an essential in terms of reaching the intended audience.

If teens feel respected, listened to, involved, and encouraged, they will begin to trust the library professionals in this way. Also, if a consistently available, safe, and positive space is provided specifically for them, they will take advantage of it. This is how you build a bridge to adolescent girls and ideally influence them against pursuing more risky behaviors, choices which could ultimately endanger them, seriously impact their lives, and set them back educationally for years.

Other important managerial concerns useful to keeping any new program afloat successfully include checking on the progress of the program over time, evaluating its effectiveness by pre-established methods of measurement, maintaining and possibly broadening funding sources, and making other appropriate program adjustments over time to insure continuing viability.  Basically, directors of such a program need to maintain a reflective mindset and continually ask themselves, have we accomplished our goals and lived up to our mission.  

Enlisting "buy in" of the library board and school board is also essential.  A fledgling program of at-risk adolescent girls is much more likely to succeed with the backing of these two groups. With their support the program is much more likely to receive attention and funding, as well as the political backing to keep it going. With a board of trustees, Howell states that "[t]he trustee represents the library to the community and the community to the library. They have a legal responsibility to their communities to ensure that tax dollars are spent both wisely and legally (Saucerman & Jurewicz, 1998, p. 21)." (Howell, The politics of public Library Boards, para.11). Having the support of the board could be invaluable and should be something to actively pursue. [Not sure how to cite – DS]
Alternative Solutions

Alternative solutions to reaching at-risk adolescent girls might involve larger changes in our society as a whole. The chaos and lack of support that currently exists for so many adolescent girls did not arise over night. Nor will solutions to it be a simple or superficial task.  For example, other solutions might involve:

· Legislative pressure on city, state, and federal governments to create funding for more extensive girl-positive programs

· Ballot measures in local jurisdictions modeled after Kids First initiatives that are earmarked specifically for at-risk teenage girls 

· Greater support and earlier intervention programs for families at risk for domestic violence and alcoholism 

· Better sex education at the junior high and high school levels, including regular visits by Planned Parenthood counselors 

· Free mental health counselors on staff at every junior high and high school in the country for teens and their parents

· More studies done and articles written and published on the complex web of issues facing today’s adolescent girls

· More services especially for teens in school and public libraries

· More research done on library services and their impact on young adults 

· Willingness to abandon traditional educational institutions (e.g. transforming all public schools into small schools or small learning communities, separating the sexes into all-girl and all-boy schools, etc.) 
Conclusion

Pipher, Ph.D., sums it up well when she says that “[l]ong-term plans for helping adolescent girls involve deep-seated and complicated cultural changes – rebuilding a sense of community in our neighborhoods, fighting addictions, changing our schools, promoting gender equality and curtailing violence” (Pipher, 1995, p. 293).  She offers some concrete ideas that, if implemented, would certainly change the climate of most schools for the better, and impact the lives of teenage girls (and even boys) in enormously positive ways. Pipher points out that most schools

 [o]ften ignore what is happening to students as they are herded from one class to another. Between the ages of eleven and fourteen, students’ issues are relationship issues, and their problems are personal and social. Academics take a back seat to urgent developmental concerns. Schools could foster groupings organized around talents, interests, and needs, rather than cliques. They could offer students the clarity they desperately need – supervised activities in which adolescents work and relax together, conflict-resolution training and classes in which guidelines for chemical use and sexual decisions are discussed. They could offer awareness training in areas such as lookism, racism, and sexism. They could take responsibility for helping adolescents structure all the social and emotional turmoil they are experiencing. (Pipher, 1995, p. 290) 

What a difference such an approach would create in the lives of so many of our teens. In this post-Columbine American society, where too often tragedy and violence seem to be the outcome to so many issues facing teens today, it behooves all of us in the fields of education and library service to consider Pipher’s wisdom and devote ourselves to implementing immediate, but well-planned interventions whenever and wherever we possibly can. 
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